
Teaching Philosophy Statement 

 

Common Challenges to Learners  

As management and organizational behavior usually involve complex problem situations, conditional an-

swers tend to be the norm. Scientific, evidence-based recommendations for effective management tend to 

be context dependent. As such, important capabilities for students to develop are the ability to identify 

important context factors in a given situation and the ability to abstract. The complexity of most organiza-

tional problems also tends to tempt managers into treating symptoms rather than diagnosing root causes. 

Students therefore also need to learn and self-identify common decision making biases and keen analyti-

cal rigor in approaching problem situations.  

 

Teaching Approach  

To help students achieve these learning objectives, my teaching philosophy follows a developmental 

learning model. Students’ learning needs are at the basis of my teaching approach and I strive to tailor my 

teaching to the specific student audience. I teach evidence-based management, instructing my students 

based on the best available scientific evidence and highlighting the importance of life-long learning. I be-

lieve effective managers and leaders are not born but made. I therefore strive to teach my students how to 

continuously hone their managerial and leadership skills making use of available evidence. I see the trans-

lation and transmission of important findings in the current scientific literature as an important task of 

research faculty.  

 

Teaching Practice  

To help students develop abstraction and analytical skills, I make use of the case method in teaching. 

Through case discussions, students learn to apply concepts and frameworks to specific situations, extract 

abstracted lessons from specific situations, and to identify important context factors in transferring con-

cepts and translating insights between cases. The case method is also well-suited to help students realize 

their personal decision making biases when they engage in discussions with fellow students. It can also be 

an effective tool to challenge students towards greater analytical rigor and illustrate the difference be-

tween treating symptoms rather than root causes.  

The case method can, however, be less efficient in using class-time because the number of students able 

to participate in class discussion is necessarily limited. I thus complement plenum discussions with many 

in-class exercises in smaller groups to increase student interaction and involvement (an example session 

plan is accessible on my personal website: mitzinneck.com). I also make use of diagnostic pre-class sur-

veys to guide my decisions as to which elements of a case to spent more time on and how to allocate time 

between small group work and plenum discussions. These surveys offer an overview of students’ grasp of 

assigned readings and current thinking on the cases to be discussed in class. This allows me to more ef-

fectively guide case discussions to increase student learning. It also allows me to use opinion polls drawn 

from the surveys in class to increase student engagement. By contrasting these pre-class opinion polls 

with a show of hands on key case questions in class, I can also show students how concepts learned in 

class have changed their thinking. I have found this specific technique to be particularly effective in moti-

vating students and support better concept retention. I find that complementing traditional case teaching 

with these tools, benefits the learning outcomes of my students and makes for more engaging classes.  

Furthermore, as we tend to learn and retain conceptual knowledge best when we have to explain it to oth-

ers, I strive to use class time primarily to this end. I keep lecturing to a minimum and get students to en-

gage with material from pre-class readings interacting with one another, applying it to specific case situa-



tions. I also use assignments to this end and focus on students applying concepts and frameworks to solve 

managerial challenges and explain their solutions. Following the principles of authentic assessment, I 

model assignments on real-world tasks common to the chosen profession of students, such as reports or 

briefings to senior management, memos or presentations, and project or business plans. My aim is for 

students to see the relevance of assignments and to develop important professional skills by completing 

them.  

I want all of my students to be able to perform at their full individual potential. For that reason, I strive to 

eliminate all impediments to a conducive learning environment. I do not tolerate racist or discriminatory 

language in my classrooms. Personally, I make a very conscious effort to remove all gender-biased and 

heteronormist language from my classes. I also strive to include examples of successful role models for 

minority students in my teaching to reduce availability biases and mitigate stereotype threat. As an inter-

national myself, I believe I am also well positioned to relate to the special needs of international students 

and take them into account. I want students to feel as self-efficacious as possible and built an inclusive 

learning environment in my classes in which all students feel they can thrive. I actively communicate this 

policy to students and encourage them to approach me with problems or concerns.  

 

Teaching Development Plan  

I do not only encourage my students to embrace continuous learning but also strive for this ideal myself. 

This includes developing myself as a teacher. I practice active reflection on my teaching and seek out de-

velopment opportunities. I use mid-class feedback surveys to monitor my teaching effectiveness as well 

as final student evaluations. I also value the exchange with more experienced mentors and the possibility 

to discuss teaching with a network of colleagues. I follow didactical developments in management educa-

tion through scholarly journals such as “Academy of Management Learning and Education” and my pro-

fessional network. I particularly participate in the exchange of new instructional materials for social inno-

vation and sustainability management. I have also taken a course on “Teaching in Higher Education” dur-

ing my doctoral studies at Cornell University. While teaching at Cornell, I have also received coaching 

from Cornell’s Center for Teaching Excellence. I would like to continue working with the [teaching cen-

ter] at [your institution]. Through continuously developing my teaching capabilities further, I hope to ef-

fectively support my students in developing the knowledge and skills they need to succeed in their chosen 

careers.  


